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Chapter One: Preliminaries

1.1. Introduction                

Figurative idioms, although neglected before the 20th century, have received a

great deal of attention from pedagogical point of view in recent years; it has been

partly because of the growing awareness that these inseparable aspects of human

language are very frequent in everyday language use. Cooper (1999) arguing for the

essential role that idioms play in foreign language learning, remarks that most

English speakers utter about 20 million idioms per lifetime; hence, using proper  

figurative language would be a mark of native-like speech in every language.  

On the other hand, teaching and learning idioms is one of the most difficult

areas in second language acquisition because most of them have an arbitrary nature. 

As Charteris, (2002) states, figurative idioms are challenging for SL teachers and

learners because the meanings of many idioms do not arise from the sum of their

grammatical and lexical parts and this causes difficulties in the systematic instruction

of idioms in SL classrooms. As a result, applying a proper approach to teaching

idioms has always been of overwhelming interest among language teachers. 

Opposed to this view, recent cognitive and corpus linguists believe that the

meaning of idioms is not completely arbitrary to be merely learnt through blind

memorization. They have inspired new insights into the field of applied linguistics

suggesting more insightful and systematic approaches to L2 idioms acquisition

(Boers, Demecheleer, & Eyckmans, 2004)

The objective of the present study is to investigate three strategies which are

more likely to be effective in SL idioms learning: etymological elaboration, 

contextual pragmatic clues, and lexical knowledge. Previous studies on idioms

acquisition have demonstrated the positive effect which these strategies have in L2

idiom learning. This study is an attempt to compare them with each other in order to

see which one is the most effective. 
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1.2. Statement of the problem

Many studies conducted on idioms have investigated different processes which

are used during L1 idiom acquisition. In spite of this, the processes involved in L2

idioms representation are still a serious challenge in L2 idioms acquisition; as a result, 

second language learners have major problems in learning idioms. 

  In addition, although L2 learners need to learn how to use idioms to speak

fluently, but a large amount of research is on idioms comprehension, and the issues

involved in idioms production are not resolved. So, another problem which English

learners are faced with is the production of second language idioms. 

Apart from these problems, many idioms are cultural specific and vary from one

language to another. Therefore, understanding and producing idioms are difficult to

many Iranian EFL learners who are not completely familiar with the culture of

English people. The purpose of the present study is to fill part of the existing gap in

the above mentioned areas. It aims to investigate the effects of three techniques of

presentation on the comprehension and production of L2 idioms. 

1.3. Significance of the study

Idioms are an important part of any language. So, they should be learnt and

thought appropriately since they are part of what is broadly considered to be general

English (Moreno, 2011). The present study will be an endeavor to investigate the role

of three presentation techniques, etymological elaboration, contextual pragmatic

clues, and lexical knowledge in the comprehension and production of idiomatic

expressions. This study seems to have pedagogical value in the area of idiom

teaching and learning in that the findings may reveal that which of these strategies is

the most effective strategy in the comprehension and production of second language

idioms. As a result, teachers of English can use the effective procedure to enhance

idiom acquisition. In addition, EFL learners can partly overcome to the problems they

encounter in understanding and acquiring English idioms as well as their use in daily

life. 
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1.4. Research Questions  

The present study will address the following research questions:

1. Are there any significant differences among the effects of etymological

elaboration, contextual pragmatic clues, and lexical knowledge on EFL

learners' comprehension of L2 idioms?

2. Are there any significant differences among the effects of etymological

elaboration, contextual pragmatic clues, and lexical knowledge on the

production of L2 idiom?  

1.5. Research Hypotheses  

In line with the above research questions, the following null hypotheses are

formulated:

1. There are no significant differences among the effects of etymological

elaboration, contextual pragmatic clues, and lexical knowledge on idiom

comprehension of EFL learners. 

2. There are no significant differences among the effects of etymological

elaboration, contextual pragmatic clues, and lexical knowledge on idiom

production of EFL learners. 

1.6. Limitations and delimitations of the study

Finding 90 participants with the characteristics suitable for the present study

was difficult. The sex of the participants was limited to male learners; therefore, the

results of the study may be changed by female learners. Generalizability of the results

is another limitation of the study, as the study is limited to a small sample of

participants. Apart from the mentioned strategies that are investigated in the study, 

some other variables such as structure and pedagogical sequencing of idioms as well

as idiom type may be involved in the comprehension and production of English

figurative idioms so they are likely to affect the results of the study. These factors
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have not been taken in to account in the present study. Constructing appropriate

pretests and posttests was also difficult in the study.  

In addition, Age of the participants is not taken into account. The level of

participants was limited to Intermediate Iranian EFL students.

1.7. Definition of the key terms

The present study adopts the following definitions for its key terms. 

Idiom: phrase that means something different from the meaning of its separate

words. Grant and Bauer (2004) refer to idioms as a large and heterogeneous

class of semi- fixed multiword units.  

Etymology: the study of the origin and history of idioms which motivates its

meaning. 

Contextual pragmatic clues: the situational context of an idiom which may help

learners to infer its meaning. In this study, it simply refers to the context              

(sentence) in which an idiom is used.  

Idiom comprehension: for the particular aim of the present study, idiom

comprehension is defined as the learners' scores on a specially designed

comprehension test of idioms.

Idiom production: For the particular aim of the present study, idiom production is

defined as the learners' scores on a specially designed production test of idioms.                  
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Chapter Two: Review of the Literature

2.1. Introduction

         The purpose of this chapter is to provide a theoretical background to the current

study by reviewing relevant literature on idioms, models of idiom comprehension and

production, and the effective strategies in idiom comprehension and production:

etymology, contextual clues and lexical knowledge.  

   

2.2. Idioms

        An idiom is a phrase or sentence whose meaning is not clear from the meaning

of individual words and which must be learnt as a whole unit. (Oxford Advanced

Learner's Dictionary, 1999) In other words, the meaning of an idiomatic expression

is not the sum of the individual words. For example, the meaning of bite the dust has

little to do with the meaning of bite or dust; similarly the meaning of by and large

cannot be understood from the literal meanings of by or large. 

In the literature, idioms have been defined by many linguists and lexicographers in

different ways. Swinney and Cutler (1972, p. 523) define idioms as "a string of two

or more words for which meaning is not derived from the meanings of the individual

words comprising that string." According to Irujo (1986),  an idiom is a

conventionalized expression whose meaning cannot be determined from the meaning

of its parts. Similarly, Abel (2003) describes idioms as fixed expressions whose

figurative meaning is not clear from the literal meaning of their individual

constituents. 

        Grant and Bauers (2004) argue that all the definitions established by the

linguists are so general that teachers and learners are faced with a variety of items

that are not uniform to be used as a part of teaching/learning task. In other words, the

previous definitions can be applied to wide-ranging Multi Word Units (MWU) found

in this category. They, therefore, propose a clearer and more restricted definition of

the notion of idiom by classifying MWUs in to three categories: Core idioms (non-
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compositional MWUs, the meaning of which cannot be derived from the meanings of

their constituents), Figuratives (MWUs with metaphors), and ONCEs (one non-

compositional element). Grant and Bauers add that in traditional definitions there are

three recurrent themes which are not well defined: Non-compositionality, 

institutionalization, and frozenness or fixedness among which they conclude that

non-compositionality is the key criterion to define an idiom. 

Zhang (2009), on the other hand, states that "idioms are a type of multiple word units

that have both literal and figurative meaning. In most cases, the figurative meaning of

an idiom cannot be readily derived from the literal meaning of the individual

constituent in the unit."(p. 6)

2.2.1. The importance of idioms in SLA

        Apart from difficulties in comprehension and production, idioms are an

important aspect in second language learning. Using figurative language is one of the

main features of native like language and idiomaticity is a nature of proficiency as

well as fluency that language learners are expected to achieve. 

        The importance of idioms has been emphasized by linguists and language

teachers in recent years. Bortfeld (2003) believes that the increasing number of

idioms in Dictionary of American Idioms (Boatner, Gates, & Makkai, 1975-1995) is

indicative of the essential role idioms play in daily language use. In this regard, 

Moreno (2011) refers to three main reasons why it is so crucial to teach idioms

arguing that because of their high frequency, special attention should be paid to

idioms and language teachers should not relegate them to a secondary state in the

curriculum:

        First, frequent use of idioms makes language learners fluent speakers, and

figurative competence in a foreign language is a sign of communicative competence. 

Moreover, idiomatic expressions which give language variety and character help

learners penetrate into culture, customs, and lifestyle of the target language. 
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Secondly, cognitive linguistic studies have demonstrated the crucial role of memory

in learning fixed expressions such as idioms. Hence, the teachability and learnability

of idioms and their pedagogical aspect should be taken in to account.  

Finally, many idioms are constantly changing over time, in order to find out their

underlying essence, we have to resort to cultural factors and adopt a diachronic view

of the language (such as etymological elaboration).

       

2.2.2. Grammatical and syntactic restrictions of idioms   

        In addition to the above inherent features, Baker (1992, p. 163) notes that the

following grammatical and syntactic restrictions of idioms should be taken into

account since they may affect the degree of idiomaticity of lexical items and remove

the figurativeness of idiomatic expressions, which is the most important feature of

idioms. 

a) Addition: adding the adverb very to the adjective red in red herring    

affects its figurative meaning. (Very red herring)

b) Deletion: deleting any word from an idiomatic expression would alter its

meaning or idiomatic sense. For example, deleting the adjective sweet from the

expression have a sweet tooth would change the meaning. 

c) Substitution: we cannot replace any words in idioms even if those words

are synonyms. For example, in the long and short of it the adjective long

cannot be substituted by adjective tall despite the fact that they have nearly the

same meaning. 

d) Modification: any change in the grammatical structure of an idiom will

alter its meaning. For instance, the expression stock, barrel, and lock is not

idiomatic because the order of the items in the expression lock, stock, and

barrel has been altered. 

e) Comparative: adding the comparative suffix 'er' to the adjectives in

idiomatic expressions such as  be in hot water changes the conventional sense

of  the idiom ( be in trouble). 
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f) Passive: changing the passive form into active will damage the figurative

meaning of many idioms. The expression they spilled the beans is idiomatic

while its passive form some beans were spilled has a completely different

meaning.  

2.2.3. Classifications  

Idioms have been classified from different points of view, syntactically or

semantically. Makkai (1972) divides idioms into two categories:  

  

1. Idioms of Encoding (identifiable) idioms of encoding are those idiosyncratic

lexical combinations that have transparent meaning involving collocational

preferences and restrictions, exemplified by at in he drove at 70 m.p.h.  

2. Idioms of decoding (non-identifiable) idioms of decoding refer to those non-

identifiable and misleading lexical expressions whose interpretations could not be

comprehended on the basis of only learned linguistic conventions. In other words, the

meaning of decoding idioms is not predicable. Expressions such as beat about the

bush and fly off the handle are examples of this type of idioms. Idioms of decoding

are classified into lexemic and sememic idioms. (Makkai, 1972, p. 135-179)  

A. Lexemic idioms

a) Phrasal verbs: e.g., to come up with, to take part in

b) Tournures (turns of phrase): e.g., fly off the handle, kick the bucket

c) Irreversible binomials: e.g., paper and salt, coffee and cream

d) Phrasal compounds: e.g., black ice, black board

e) Incorporating verbs: e.g., man-handle

f) Pseudo-idioms: e.g., spick and span, kit and kin  

B. Sememic idioms

Usually convey pragmatic meanings related to a particular culture. They

include:
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a)  Proverbs: e.g., A bird in hand is worth two in the bush. 

b) Familiar quotations: e.g., Not a mouse stirring.  

c) 'First base 'idioms: associated with a national game like baseball, e.g., have

two strikes against one, never to get to first base. 

d) Idioms of 'institutionalized politeness': such as may I ……..?

e) Idioms of 'institutionalized greeting': e.g., How do you do? , So long. 

f) Idioms of 'institutionalized understatement': e.g., I wasn't too crazy about

him. 

g) Idioms of 'institutionalized hyperbole': e.g., He won't even lift a finger. 

The degree of 'idiomaticity' that an idiom carries is the most important feature based

on which different scholars and linguists have classified idioms. Moon (1996)

classifies idioms based on ' the spectrum of idiomaticity':

Transparent- opaque idioms

1. Transparent idioms:

Transparent idioms are those idioms which are easy to comprehend and translate

and their meaning can be derived from the meanings of their constituent parts. E.g.1. 

Back and forth 2. Fight a losing battle. 

2. semi- transparent idioms:

Idioms that usually have metaphorical meaning and their constituent parts have

a little role in comprehending the whole meaning of the expression. 

e.g. Break the ice (to reveal the tension)

3. semi- opaque idioms:

The group of idioms whose figurative meaning is not related to the meanings of

their constituent words. In other words, the idiomatic expression is separated in two

parts; a part with literal meaning, and the other part with a figurative meaning. 

e.g. To know the rope (to know how a particular job should be done)
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4. Opaque idioms:

Opaque idioms are the most difficult type of idioms, because the literal

meanings of their parts have little to do with the actual sense of idioms; that is, the

meaning of an opaque idiom cannot be derived from the meanings of its individual

parts because there are items which have cultural references. 

E.g., 1. To burn one's boat (to make retreat impossible)

       2. Spill the beans (to reveal a secret)

McCarty and O'Dell (2003) made a syntactic classification of English idioms

according to their possible combination:

a) verb+ object / complement: (and or adverbial) e.g., kill two birds with one stone

(achieve two aims with a single action or at the same time)  

b) Prepositional phrase:  e.g., in the blink of an eye (in an extremely short time)  

c) Compound:  e.g., a bone of contention (a subject about which there is

disagreement)

d) Smile (as + adjective + as or like + a noun):  e.g., as dry as a bone (very dry

indeed)  

e) Binominal (word + and + word):  e.g., rough and ready, (crude and lacking

sophistication)  

f) Trinomial (word + word + and +word):  e.g., cool, calm and collected (relaxed, in

control, not nervous)

g) Whole clause or sentence: e.g., to cut a long story short (to get to the point of

what one is saying quickly) (p.6)

2.2.4. Idiom Processing and comprehension  

        Research on idiom processing and comprehension in English has resulted in the

emergence of different idiom processing models, which have been summarized as

five models ( Bobrow & Bell, 1973; Gibbs, 1984; Gibbs & Gonzales, 1985; Gibbs, 

Nayak, & Catting,1989; Swinney  & Cutler, 1979; Titon & Connie, 1999)  This

section will review these models briefly. 
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         The first model of idiom processing, which was proposed by Bobrow and Bell

(1973), is idiom list hypothesis. According to this model, idiomatic expressions are

accessed from a 'mental idiom word dictionary' called idiom list that is not part of the

person's normal mental lexicon and access from this list takes place through what has

been called idiom mode. Bobrow and Bell believe that such processing strategy is

different from the processing of literal expressions and normal sentences. When a

person first encounters an idiom he/she would attempt to analyze it literally. If the

literal analysis fails, the person will access the mental idiom list and then will

interpret the idiom non-literally. In other words, the figurative meaning of the idiom

will be activated. This model was criticized by later studies in that the essence of this

model implied serial processing of idioms, and therefore, could not measure on-line

or real time language processing. Swinney and Cutler (1979) argue the research

supporting this model has relied on post-perceptual measures of idiom

comprehension processes: "post- perceptual tasks are not necessarily capable of

supporting inferences about perceptual processes; any task which measures effects

only after they are over runs the risk of reflecting merely the final, conscious, result

of such processing by which that final processing was achieved" (P. 526). 

        The second model of idiom processing is lexical representation hypothesis, 

which was supported by Swinney and Cutler's study (1979). The main principle of

this model is that idioms are simply complex long words that are stored in the mental

lexicon just like all other words and are processed in the same way as ambiguous

words (e.g. bug which has multiple meanings).This assumption was supported by

Titon and Connine (1999), whose study showed that depending on the degree of

familiarity with a particular expression, idioms like other lexical entries are readily

accessible. According to this model, during idiom comprehension both literal and

figurative interpretation of idiomatic expressions take place simultaneously and in

parallel not serial manner ; then, in a horse race model only one interpretation will be

available using the related context. 

        The third hypothesis is direct access hypothesis (Gibbs, 1984), which maintains

that non literal interpretation of idioms takes place before literal meaning. Gibbs
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(1984) argues that when a native speaker encounters a familiar idiomatic expression, 

s/he will access its figurative sense directly without any reference to literal meaning

and will not process the idiom literally before comprehending its intended non-literal

meaning. 

        The three mentioned models of idiom processing are subsumed under the direct

look up class as all of them share a common assumption that figurative meaning of

idiomatic expressions are comprehended through direct memory retrieval

(Glucksberg, 1993).These models treat idioms as words-with-spaces that are

arbitrarily learned mapping between syntactic form and meaning (like words) and

whose meanings are retrieved as a whole during the comprehension process. That is

to say, the models rely on the idea that idioms are non-compositional strings whose

figurative meanings are quite arbitrary. This assumption was later rejected by the

compositional view of idiom comprehension in that the relation between figurative

and literal meanings of an idiom is not always arbitrary and the meanings of

individual constituents of idioms contribute to their figurative sense (compositional

view). 

        The fourth model of idiom processing is the compositional analysis proposed by

Gibbs, Nayak, and Cutting (1989). Their study revealed that subjects process

decomposable idioms faster than non-decomposable idioms. Decomposable idioms

are idioms whose figurative meanings are related to literal meanings (e.g. pop the

question) while in non-decomposable idioms the figurative meaning cannot be

derived from literal meaning (e.g. kick the bucket). According to compositional

analysis model, during idiom processing people analyze the meanings of individual

words of the idioms and then come up with their overall meaning as any phrase or

sentence. 

        Finally, the Hybrid model (Titon & Connine, 1999) gained insight from all

earlier models. It has been suggested in this model that the 'direct look up' model as

well as the 'compositional model' are involved in idiom processing. Titon and

Connine argue that none of the above approaches alone is adequate for idiom

processing, and that compositional and non-compositional (direct look up)
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approaches are complementary and essential for idiom comprehension. The hybrid

model is based on the belief that during idiom comprehension both literal and

figurative meanings are activated. In addition, processing decomposable idioms is

faster than non-decomposable idioms because it takes longer to integrate the correct

sense into intended meaning and idiomatic context. This model was supported by

Abel (2003) in that it posed both literal and figurative meanings and controls for the

decomposable idioms. He extended the model and introduced the dual idiom

representation model. The idea behind this model was that non-decomposable idioms

are accessed from an idiom entry while decomposable idioms are represented via

their constituent entries, which can develop an idiom entry if they are encountered

more frequently. According to this model, frequency is an important aspect in

language processing and should be part of every model of idiom comprehension. On

the other hand, idiom entry should be regarded as additional information about

frequently accruing linguistic entities (Abel, 2003). 

        All the proposed models which were discussed are known to be more relevant to

L1 (monolingual) language learners; the few studies on L2 idiom comprehension have

not proposed specific idiom processing models. Therefore, discovering how

idiomatic expressions are represented in the mental lexicon of L2 learners and

whether or not the processes involved in idiom comprehension are equal in L1 and L2

learners, are important subjects of research in applied linguistics. Therefore, instead

of processing models, a number of strategies are used to facilitate the comprehension

of L2 idioms such as etymological elaboration, the use of contextual clues, and the

use of L1 in L2 (Zhang, 2009).  

2.2.5. Production of idioms

        Using figurative language in everyday speech makes it productive and colorful;

idiomaticity helps ESL learners to achieve the expected level of proficiency. Apart

from comprehension of idiomatic expressions, idiom production has been of much

interest in SLA. 
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        Levelt and Meyer (2000) proposed a model of idiom production (Super lemma

model) based on Levelt's speech production model (1989). Speech production model

includes four autonomous components: conceptualizer which is responsible for

deciding the notion or utterance meaning on the conceptual level, formulator which is

responsible for translating the created message into syntactic form, articulator which

is responsible for articulating phonological structures, and self-monitoring system

which helps the speaker monitor his/ her speech for errors. According to superlemma

theory (Levelt & Meyer, 2000), idiomatic expressions are activated as superlemmas;

then a superlemma activates its constituent single lemmas. Therefore, in idiomatic

expressions, the lemma selection stage in formulator involves two stages which make

the retrieval process and the production of figurative language more complex than

normal non-figurative expressions. For example, the concept die activates the

superlemma kick the bucket and then this superlemma activates the lemmas kick, the, 

and bucket.  

2.2.6. Teaching figurative idioms

2.2.6.1. The Traditional and Cognitive approaches to idioms in SLA

        According to Boers, Demecheleer, and Eyckmans (2004, p.375), before 1990s, 

figurative idioms were neglected in EFL literature because of three assumptions:

1.  Language was conceived as a dichotomy of 'grammar rules' and 'lists of

individual words', and MWUs such as idioms were not put in this dichotomy. 

2.  Idioms were considered to be ornamental, hence they could be relevant only to

very advanced learners as a way of making their message colorful. 

3. It was believed that idioms are quite arbitrary and cannot be taught in any

systematic way. In other words, the meaning of an idiom cannot be predicted on

the basis of the meanings of its constituent parts (Non- compositional view).  

        These misconceptions were the main insights of the traditional view, which

considered figurative expressions as 'dead metaphors' that could be learned only

through blind memorization (Boers, 2001).  Meanwhile, cognitive semantics shed
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new lights on the teaching and learning of idioms. The most salient belief in

cognitive linguistics is that the meaning of most figurative idioms is not merely

arbitrary. Boers et al., (2004, p. 376) enumerate the main considerations of cognitive

semantics which oppose the traditional approach to idioms in EFL as follows:

1.  Language is conceived as a continuum from simple to more complex units and

not as grammar/ lexis dichotomy. Multiple word expressions occupy a central

position in this continuum. 

2. Figurative expressions are not optional ornament but omnipresent in everyday

language and they must be used whenever discourse is involved in non- concrete

subjects, and idioms are an inherent part of linguistic system. Therefore language

learners should build a large repertoire of idioms in order to use them actively and

speak fluently. 

3. In cognitive semantics, it has been taken for granted that many figurative

expressions such as idioms are motivated rather than arbitrary. In other words, 

while their figurative meaning cannot be completely predictable from literal

meanings of their parts, the connection between their figurative and literal

meanings may be possible (compositional view). This can be done by the general

conceptual metaphor behind them. For example, the idiomatic expression ' I was

boiling with anger' can be motivated by the conceptual metaphor ANGER IS

HEAT. In addition, the meaning of idioms can be motivated by referring to their

source domain (origin) in which they were used in a literal meaning. For instance, 

to come up trumps can be traced back to the source domain of card game. 

Therefore, cognitive semantics offers systematic and insightful ways of teaching

and learning idioms (Boers, 2001). 

2.2.6.2. Etymological elaboration: an effective strategy in teaching idioms

           Ilson (1983) has defined etymology in a narrow and a broad conception. When

etymology is used in learner's dictionaries, it means the search for 'etyma' and

cognates in order to find its source in earlier stages of the same language or other
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languages. The broader conception of etymology includes the search for sources and

parallels, and information about how a word, phrase, or sense has come to be as it is.  

        The significant role of etymology in L2 vocabulary learning has long been

embraced by researchers in the literature. Zolfagharkhani and Ghorbani Moghadam

(2011) conducted a study with Iranian upper- intermediate EFL learners in order to

show the impact of etymological instruction on vocabulary learning. The results of

their study revealed that the participants receiving treatment (introducing prefixes, 

suffixes, roots, and origin of the words) in the experimental group outperformed

those in the control group, which followed its normal education.  

        Returning to idioms, associating idioms with information about their origin and

source domains is called etymological elaboration. As it was mentioned earlier, in

cognitive linguistics, it is maintained that the meaning of many idioms is somehow

motivated by their literal, original usage. So, by the advent of cognitive linguistics, 

etymological elaboration has received special attention in the area of second language

idioms learning based on the belief that etymology can enhance idiom

comprehension. 

2.2.6.2.1. Theories underlying etymological elaboration

        There are several theories that have been used by specialists to explain the

effectiveness of etymological elaboration in the comprehension of idiomatic

expressions, among which conceptual metaphor theory and dual coding theory seem

to be the most significant (Boers, 2001; Boers, Eyckman, & Strenger, 2007; Moreno, 

2001). They will be reviewed in this section. 

A. Conceptual Metaphor Theory

        An essential aspect in cognitive science is the idea that metaphor is not just an

aspect of language, but constitutes a significant part of conceptual system (Gibbs, 

1994; Lakoff & Johnson, 1980). Murphy (1996) confirmes this claim, arguing that

mental representation is in part metaphoric and not completely a linguistic

phenomenon and metaphors are a mode of representation and thought. Many aspects
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of our knowledge are abstract and difficult for people to represent (e.g. anger, mind);

therefore, they are represented via the metaphorical mapping of familiar source

domain on to less familiar target domain. In other words, a metaphor relates the

abstract concepts to concrete ones that are more understandable. For example, the

concept LOVE is often conceptualized through making relationship between the

'physical journey' and 'love': LOVE IS A JOURNEY (Lakoff & Johnson, 1980). 

        The conceptual metaphor theory, which is based on Lakoff and Johnson's (1980)

work, seems to contribute to idioms comprehension in that in extended conceptual

metaphor theory, it is believed that metaphors have changed over time and have lost

their metaphoricity and now exist within our mental lexicon as frozen idioms, not as

separate semantic units in the lexicon. (Gibbs, Bogdanvich, Sykes, & Barr, 1997)

        Therefore, many idioms can be traced back to a common conceptual metaphor. 

For example, based on the conceptual metaphors: BODY IS A CONTAINER FOR

EMOTIONS and ANGER IS HEAT, the following idiomatic expressions have been

generated:

She was fuming. 

I was boiling with anger  

She flipped her lid

He exploded

He blew up at me

She was breathing fire  

That remark added fuel to the fire (Boers, 2001, p. 35)

        As a result, many idioms are motivated by original conceptual metaphors behind

them. So, these metaphors can be introduced to L2 learners in any language as

etymological information, which is likely to enhance L2 idioms comprehension. 

B. Dual Coding Theory

        The dual coding theory (Paivio, 1991) claims that cognition involves the activity

of both verbal and nonverbal systems. The verbal system deals directly with language

and nonverbal system deals with non- linguistic objects and events. Based on dual
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coding theory, both verbal and non-verbal decoding are involved in language

phenomena. Verbal code includes spoken and written language, and non-verbal code

deals with the imagery representation of non- verbal objects. The meanings of words

can be better recalled if learners associate their imagery representations with their

verbal code simultaneously. Concreteness has a strong effect on recalling word

meaning since with abstract concepts non-verbal decoding is not possible. 

Etymological elaboration helps learners to build up a mental image by original usage

of idioms; therefore, verbal information of an idiom on the one hand, and a mental

image of it on the other hand, help learners to comprehend and recall its meaning

more successfully (Zhang, 2009). 

2.2.6.2.2. Previous studies

         Application of etymological elaboration to L2 idiom comprehension has long

been of particular interest in second language acquisition research and its pedagogical

role has been examined by many scholars. Boers, et al., (2001- 2007) conducted a

series of studies to prove the effectiveness of this technique on idiom acquisition.         

        Boers (2001) performed an experiment with two parallel groups of upper-

intermediate Dutch students studying English as a second language. The participants

were given a list of figurative idioms and their task was to explain their meaning by

consulting an English Dictionary. Apart from this, they were asked to do another task

that was different for two groups: the control group would process idioms by the use

of the context in which they were used. The experimental group was asked to supply

a possible origin of the idioms by looking up the literal sense of the unknown words

which would help them hypothesize about the origin of the expressions (imagery

processing). The result of follow up tasks showed that relating figurative idioms with

a concrete image had a positive effect on the retention of idiomatic phrases. 

        In another study (Boers, et al., 2004), two groups of on-line participants received

two types of exercise for three series of idioms, identify – the – source and then

identify- the- meaning exercises, while this order was reversed for the control group. 
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The high performance of the experimental group over the control group confirmed

the significant role of etymology in idioms acquisition.  

        Boers, et al., (2007) examined how source domain of idioms motivates their

figurative meanings with regard to cross-cultural variations. The logic of their study

was the assumption that source domain of many idioms are cultural dependent. So, 

cross- cultural variations would be a significant variable in the comprehension of

idiomatic expressions as it seemed to influence the opacity of idioms. The study was

accomplished through an idiom teacher exercise (A self – study technique consisting

of 1200 on-line exercises on 400 idioms). The exercises included matching to source

task for the experimental group and matching to definition task for the control group

followed by a gap filling task for both groups as a post test. This experiment was  

per formed in two phases; the first one in a context of learner autonomy and the

second one in a context of explicit guidance by the teacher. Results revealed that

etymological elaboration could help learners effectively comprehend and recall

figurative idioms. In the learner autonomy context, etymological elaboration seemed

to be more effective to only transparent idioms with familiar source domain while

with explicit teacher guidance, the technique was beneficial for even opaque idioms. 

       Parallel to this study (Boers, et all, 2007), two other studies were conducted with

Chinese and Iranian EFL learners on the effectiveness of etymological elaboration. 

Zhang (2009) designed a web-based learning experiment with Chinese students in

order to estimate the actual effect of etymology on receptive and productive

knowledge of target idioms in an on-line environment. The participants were given

on- line learning units that were designed in different forms for two groups. In the

learning unit of the experimental group, each idiom was associated with information

about their origin, but the control group lacked such information, and received only

brief explanations about figurative meaning of idioms. The results of this study were

in part compatible with the previous study; they showed that while etymological

information did not have more influence on L2 idiom acquisition than traditional rote

learning, it was effective on the retention and productive knowledge of target idioms. 
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       In the same vein, Bagheri and Fazel (2010) explored the role of the mentioned

technique in Iranian learners' comprehension and retention of idioms on the basis of

dual coding theory. The same treatment as Boers et al's work (2007) was given to 50

advanced EFL learners in experimental and control groups. The results of this study

were in line with the previous studies and confirmed that etymological elaboration

enhanced idiom learning. 

2.2.6.3. Idioms and Contextual clues  

        Physical and discourse environments constrain the possible interpretations of

phrases or sentences and the referent of their constituents. Using contextual clues to

infer the meaning of unknown words is an effective strategy which helps learners

acquire skills and aids vocabulary learning (Dunmore, 1989). In addition, using

contextual pragmatic clues seems to have a considerable effect on L2 idiom

comprehension particularly in understanding opaque idioms whose meaning cannot

be inferred from the individual word meanings. 

        As Swinney and Cutler (1979) state, most idioms have the feature of ambiguity. 

This means that idioms which are grammatically well formed have an acceptable

literal meaning as well as figurative meaning. So, the comprehension of such idioms

will be problematic. Swinney and Cutler (1979) believe that idioms are stored and

processed in a mental lexicon like other words and sentences, and their literal and

non- literal processing take place simultaneously (lexical representation hypothesis).     

In the case of normal phrases and sentences, this ambiguity seems to be resolved

through prior context. In other words, contextual clues can influence the

interpretation of an ambiguous sentence with literal and non-literal meanings

(Bobrow & Bell, 1973). Hence, contextual clues can account for ambiguous idioms

too. 

        Studies on using contextual clues in L2 idiom comprehension have found that

guessing from context is an effective strategy and is recurrently used in L2 idiom

comprehension. Cooper (1999 used the think-aloud research method to investigate

the kind of strategies L2 learners employ in the comprehension of unfamiliar idioms. 
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The result showed that a number of strategies were used to comprehend idioms:

guessing from context (28%), discussing and analyzing the idiom (24%), using the

literal meaning (19%), repeating or paraphrasing the idiom (7%), using background

knowledge (7%), referring to an L1 idiom (5%), others(2%).  The overall results of

Cooper's study revealed that the most frequently used strategy, which was the most

successful one, was guessing from context as it led to correct answers 75% of the

time.  

        In a similar vein, Cain, Towes, and Knight (2009) investigated the contribution

of inference from context to young children's understanding of idiomatic sentences. 

They compared 7-8 and 9-10 year-old learner's abilities to adults in using the strategy

of inferencing from context to comprehend idioms. Multiple choice tasks with and

without a supportive story context were used in this experiment as an instrument. 

Children's performance was compared to adults' performance after the treatment. 

Results showed that very young children were sensitive to meanings in context and

could process language at the phrasal and discourse level while these processing

skills, which help idiom comprehension, were not fully developed in 11-12 year-olds. 

2.2.6.4. Lexical knowledge and idiom learning

        Lexical knowledge involves not only knowing the literal meaning of a word, but

also having knowledge about its different connotations, morphological aspects, and

syntactic structure. Williams (1994, p. 8) defines lexical knowledge as "knowledge of

complex abstract structures (such as idioms and paradigms) that cannot be arrived at

through parameter settings and which must be learned from the data in a strong

sense."

        Research in the area of SLA has demonstrated the crucial role of word

knowledge in learners' level of proficiency in receptive and productive knowledge of

English. Auguest, Carol, Dressler, and Snow (2005) examined the critical role of

vocabulary development for English language learners. Their study showed that

students with low vocabulary knowledge performed poorly in comprehending
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English texts. The importance of effective vocabulary instruction in oral and written

language comprehension was most emphasized in this study. 

        Apart from the significant role which lexical knowledge has in comprehending

normal sentences and expressions, it seems to facilitate idiom comprehension and

production. As it was mentioned in previous sections, contrary to the traditional view

that the meaning of most idioms is quite arbitrary and that the meanings of individual

words in idiomatic expressions do not contribute to their overall interpretation, the

compositional approach to idioms refers to internal semantic structure and the literal

processing of idioms as well as non-literal interpretation of them. The compositional

view is based on the notion that the meaning of an idiom is built out of literal word

meanings and the special interpretation of word meanings in a particular context, 

much like other literal and figurative aspects of language (Titon & Connine, 1999, P

1661). Titon and Connine (1999) attempted to prove this claim through the standard

example Kick the bucket arguing that although the words kick, the, and bucket do not

directly mean to die, John kicked the bucket in a car accident is more plausible

statement for the listener than John lay kicking the bucket due to his chronic illness

because the verb kick denotes a sudden action; hence, its reference to a sudden event

is more plausible than an event that reveals gradually. 

        Cieslicka (2006) addressed the question of how the literal meanings of the

constituents of idioms contribute to their comprehension over the figurative

interpretation of them in a literal - salience model. The literal assumption model is a

model whose major assumption is that understanding L2 idioms entails computation

of the literal meanings of their constituent words even if the idioms are used in a

figurative context and figurative interpretation is known to L2 learners. The

experiment was conducted with advanced Polish learners of English in an on-line

technique and its results supported the priority of literal meanings of constituent

words of idioms in the course of L2 idioms. In the same vein, Zyzik (2011) examined

the acquisition of Spanish idioms in the classroom setting that was supplemented

with explicit instruction over a 10 week period. The results of his study indicated the

significant effect of prior lexical knowledge in the comprehension of Spanish idioms. 
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        From the above discussions, it can be inferred that although knowing literal

meanings of words is likely to be more effective in the comprehension of

compositional idioms than the non-compositional idioms, having lexical knowledge

is likely to be crucial for comprehending and producing idiomatic expressions. 

        In sum, idioms are an important aspect of figurative language and discovering

effective strategies to teach idioms is one of the most important concerns of cognitive

linguistics. Research on L2 idiom comprehension has suggested a number of

strategies which have been confirmed to be effective in teaching and learning idioms

among which three strategies will be examined in this study to see which one is most

conducive to the comprehension as well as production of idiomatic expressions. 
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Chapter Three: Methodology

3.1. Introduction  

        This chapter describes the methodology which was used for the present study, 

the grouping of the participants, the instruments used for data collection, and the way

in which data analysis was done. 

3.2. Participants

        The participants of this study were 60 male EFL students at intermediate level of

proficiency. All of the participants were native speakers of Persian studying Top

notch, an internationally well-known course book, under the instruction of the same

teacher in Shokuh language institute in Abhar, Iran. The age of the participants

ranged from 16 to 30 and they were selected from among 75 participants and were

divided into three groups to receive different treatments. 

Group 1: received instruction through Etymological elaboration, there were 21

learners in this group after administering the proficiency test. 

Group2: received instruction through contextualization and had 16 participants after

homogenization. 

Group3: received instruction through explicit teaching of vocabulary. The number of

participants of the third group was 20. 

3.3. Instruments

        In the present study the following materials and instruments were used:

       

        In order to homogenize the participants, a standard KET general proficiency test

was used. The test consisted of 20- item multiple choice vocabulary subtests. The

participants were given 30 minutes to respond to this test. (Appendix A)

        To minimize the effect of participants' prior knowledge of the target idioms the

second pretest was administered. The test included 100 items containing idioms

which would be presented during the treatment. Each item consisted of a short
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sentence which included one selective idiom. The participants had to write the

Persian translation of the idioms.  All the 100 idioms were unfamiliar to 95 percent of

participants. Therefore, all 100 idioms were selected for inclusion in the post tests. 

The time allocated for this test was 100 minutes. (Appendix B)

        The main material presented to the participants was 100 English idioms selected

from American Heritage Dictionary Of Idioms whit strong etymology (Appendix C), 

from among which 60 idioms were selected and used in the post tests.  

        Two kinds of post tests were used in this study:

        A: comprehension test: a 30- item multiple choice test was used to compare the

effects of etymological elaboration, contextual clues, and lexical knowledge on the

comprehension of idioms and to measure the participants' receptive knowledge of

idioms. The time allocated to this post test was 30 minutes. (Appendix E)

        B: production test: a 30- item fill in the blanks test was used to compare the

effects of etymological elaboration, contextual clues, and lexical knowledge on idiom

production and to measure the participants' productive knowledge of idioms. The

Persian definition of the idioms was given in the parentheses to help the students fill

in the blanks. The time allocated to the production post test was 45 minutes.  

(Appendix F)

3.4. Procedures

        To begin with, the figurative idioms were selected based on criteria such as their

frequency in English, having a clear etymology, and unfamiliarity to our intermediate

participants. 60 intermediate learners with the afore-mentioned characteristics were

selected, the participants were in 3 groups, and each group was randomly assigned to

one of the three different treatments. The multiple choices KET general proficiency

test was used to homogenize the participants, data from those who scored more than

one standard deviation above or below the mean were excluded from all subsequence

analysis. 

         To minimize the effect of participants' background knowledge of the target

idioms to be taught, a pretest was administered. The test included 100 idioms, each
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presented in a sentence, and the participants had to write the Persian translation of the

idioms. As all selected idioms were unfamiliar to most of the participants, all 100

idioms were left to be used in treatment and post tests.  

        As mentioned above the participants were in three groups, each group of

participants received a different treatment which lasted for 6 one- hour sessions in

each of which the participants were exposed to 15-17 idioms.  

        In group one: each idiom in the list was associated with its etymology and

origin.    

Participants were asked to read etymological definitions and additional explanations

regarding etymology of idioms were given by the researcher if necessary. In group

two, the same idioms were presented in a short context which was likely to be

familiar for the participants and they were asked to read the sentences and infer the

figurative meaning of each idiom using contextual clues. In the third group, the

participants were exposed to the same idioms followed by English definition without

any etymology and context, while an attempt was made in the third group to teach the

lexicon of the idioms explicitly and the participants were asked to focus on the exact

meaning of the constituent parts of each idiom. 

        At the end of the experimental period, two post-tests were administered to

investigate the effects of etymological elaboration, contextual clues, and lexical

knowledge on learners' comprehension and production of idioms. The collected date

were organized and submitted to statistical analysis. 

3.5. Data analysis  

        To test the research hypotheses and answer the research questions, two separate

one – way ANOVA procedures were used; one to investigate the effects of

etymological elaboration, contextual clues, and lexical knowledge on L 2 idioms

comprehension, and the other to investigate the effects of the same techniques on

L 2 idioms production. 
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Chapter Four: Results and Discussion

4.1. Introduction

        This chapter presents statistical analysis of data collected in the study and their

results for the first and second research questions. The results are presented in

graphic and tabular forms. 

4.2. Investigation of the first research question

          The first research question sought to investigate the effects of etymological

elaboration, contextual clues, and lexical knowledge on Iranian EFL learners'

comprehension of idioms. To answer this question, a one-way ANOVA procedure

was used. Descriptive statistics is presented in Table 4.1:

        Table 4.1. Descriptive statistics for the ANOVA on idiom comprehension

                  

                    

Based on Table 4.1., it can be observed that the group instructed through

etymological elaboration has the highest mean, followed closely by the group

instructed through contextualization. The group thought through the lexical

knowledge variable has the lowest mean. In order to see if group differences are

statistically significant, the one way ANOVA procedure was used, the results of

which are presented in Table 4.2:

groups
N Mean Std. 

Deviation
Lower
Bound

Upper Bound

etymology 21 17.47 2.37 16.39 18.55
contextualization 16 17.43 2.12 16.30 18.57
lexical knowledge 20 16.00 3.72 14.25 17.74

Total 57 16.947 2.90 16.17 17.71
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Table 4.2. ANOVA on idiom comprehension

Sum of
Squares

df Mean
Square

F Sig. 

Between Groups 27.66 2 13.83 1.67 .19
Within Groups 445.17 54 8.24   

Total 472.84 56    

        

        Table 4.2 shows that there are no statistically significant differences among the

three groups. And the mean differences among the three groups in the comprehension

test were not statistically significant to reject the first null hypothesis.             

Therefore, it can be claimed that different strategies of teaching idioms have no

significant effect on learners' idiom comprehension. In other words, associating

idioms with their etymology, contextualization, or having lexical knowledge do not

yield different results in improving learners' idiom comprehension.  

The following graphical representation (figure 4.1.) makes the results more easily

noticeable. 

Figure 4.1. The idiom comprehension of groups
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4.3. Investigation of the second research question

          The second research question sought to investigate the effects of etymological

elaboration, contextual clues, and lexical knowledge on L2 idiom production. To this

end another one-way ANOVA was used and the mean differences between post tests

of the three experimental groups were compared to see which strategy is the most

effective. Table 4.3 contains the descriptive statistics:

Table 4.3. Descriptive statistics for the ANOVA on idiom production

groups
N Mean Std. 

Deviation
Lower
Bound

Upper
Bound

etymology 21 17.52 2.92 16.19 18.85
contextualization 16 15.62 3.48 13.77 17.47
lexical knowledge 20 14.05 3.50 12.41 15.68
       Total 57 15.77 3.56 14.82 16.71

           Based on the mean scores of the groups, it is evident that the group instructed

through etymological elaboration has the highest mean, followed by the group that

received contextualized idioms; the lexical knowledge group has the lowest mean. 

The second one-way ANOVA procedure was used to see the extent to which the

observed differences among the groups are statistically significant. The results are

shown in Table 4.4:

Table 4.4. ANOVA on idiom production

Sum of 
Squares

df Mean
Square

F Sig. 

Between Groups 124.09 2 62.04 5.71 .006
Within Groups 585.93 54 10.85 2η = 17

Total 710.03 56    

          As it is clear in the table, the observed F value and the significance level are

indicative significant differences among the groups. This means that there are

significant differences among the effects of etymological elaboration, context, and

lexical knowledge on idiom production of EFL learners. At the same time, the index

of the strength of association indicates that17% of total variance in the dependent

variable (production of idioms) is accounted for by the independent variable, namely, 

technique of presentation. This means that the remaining 83% of the variance is left
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un accounted for. To locate the statistically significant differences among the means, 

a Post-hoc scheffe test was used. The results are presented in Table 4.5.:

Table 4.5. Multiple comparisons of means for groups’ idiom production

(I) group (J) group Mean Difference
(I-J)

Std. Error Sig. 

   etym context 1.89 1.09 .23
lexical know 3.47 1.02 .00

  context lexical know 1.57 1.10 .36

          Based on the Table 4.5., it can be argued there is a significant difference

between the group instructed through etymology and the lexical knowledge group. In

other words, the participants of the etymological elaboration group have performed

significantly better than the participants of the lexical knowledge group. This result

allows the researcher to reject the second null hypothesis. Table 4.5. also shows that

although the etymology group outperformed the contextualization group, the mean

differences are not statistically significant. The following graphical representation

(Figure 4.2.) makes the results more easily noticeable. 

Figure 4.2. The idiom production of groups
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4.4. Discussion

          The present study attempted to investigate the effects of etymological

elaboration, contextual clues, and lexical knowledge on idiom comprehension of

intermediate EFL learners. It also experimentally investigated the effectiveness of the

mentioned strategies on the participants' idiom production. Regarding the first

research question of this study, the results indicated that there were no significant

differences among the performance of the three experimental groups. This means that

etymological elaboration, contextual clues, and lexical knowledge had no differential

effects on learners' idiom comprehension. 

        The findings of the present study are not consistent with a number of studies

which some of them were reviewed in chapter 2, such as Baleghizadeh and

MohammadBagheri, (2012); Bagheri and Fazel (2010); Boers (2001); Boers, et al., 

(2004); Boers, et al., (2007). While all these studies confirmed the significant role of

etymological elaboration in idiom comprehension and indicated that etymology

enhanced learners' performance, this study did not find evidence in support of the use

of etymological elaboration in enhancing idiom comprehension.  

        Based on the results of this study, instructing idioms through contextualization

had not statistically significant effect on L2 idiom comprehension. This contradicts the

findings of Cooper (1999), who found evidence in favor of the benefits of the

contextual clues compared with other strategies which were investigated in his study. 

One of the possible reasons for such differences between the present study and the

above mentioned studies may be partially because of the cultural variations leading to

different modes of idiom comprehension. The participants of the present study were

Iranian learners, but they were Belgian and Korean in Boers' and coopers’ studies, 

respectively. Another possible reason could be the differences in the level of the

participants. In this research, the participants were intermediate learners. In Bagheri

and Fazel's (2010) study, the participants were advanced EFL learners,  and in Boers'

study, the participants were upper-intermediate. 

        The results of this study are also in conflict with another study. Sadeghi, 

Dastjerdi, and Ketabi (2010) showed the important role of context in interpretation of
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idiomatic expression and construction of idiomatic meaning. But in this study, the

effect of contextual clues on the comprehension of idioms did not turn out to be

significant in comparison with other strategies.  

        Similarly, the findings of this study are different from those of Cieslicka (2006)

and Zyzik (2011). The present study revealed that there are no significant differences

among the effects of lexical knowledge and the other strategies of the study in idiom

comprehension. In other words, based on the results of the present study, having

lexical knowledge could not help learners to comprehend target idioms better than the

two other groups, but  Ceislicka (2006) and Zyzik (2011) showed the significant

effect of having lexical knowledge in the comprehension of L2 idioms.  

        It is worth to note that one important reason why the participants of the lexical

knowledge group had the lowest scores in both comprehension and production

posttests could have been the idiom type, which was not taken in to account in the

present study. As it was mentioned in chapter 2, in decomposable idioms, the literal

meanings of the constituent parts contributes to the overall meaning, and therefore, 

understanding of the idioms. But in non-decomposable idioms, the meanings of the

lexical elements of idioms cannot have a significant role in the recognition of idioms. 

Hence, having lexical knowledge and explicit instruction of vocabulary seems to be

more effective in comprehending decomposable idioms than non-decomposable ones. 

        Unlike the above results, there is a study the results of which are in accordance

with the findings of this study. Cain and Knight (2009) indicated that using context to

understand idioms could be effective only for very young learners and adults were

not successful in using the mentioned strategy to comprehend idioms. 

        This study also investigated the effects of etymological elaboration, contextual

clues, and lexical knowledge on the production of English idioms. As it can be

noticed, a major difference between the present study and all the above mentioned

studies is that in this study learners’ performance was specified. This means that

while in most previous studies the production of idioms has not been taken into

account, this study tried to measure both receptive and productive knowledge of

idioms. 
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        Regarding the second research question, the experimental results revealed that

etymological elaboration had more significant effect on participants’ idiom

production in comparison with lexical knowledge. And associating idioms with their

origin could enhance the production of idioms. These results are in line with the

study done by Zhang (2009) who examined the effect of etymology on receptive and

productive knowledge of target idioms. The results of Zhangs’ study support the

present findings in that Zhang (2009) found that etymology had no significant

influence on L2 idiom comprehension while it was effective in the production of

target idioms. It should be noted that there is a difference between this study and

Zhang (2009) in that it examined the effect of etymological elaboration on the

learning of idioms in web-based and on-line learning environments.  Another result

of the present study is that there are no significant differences among the effects of

contextual clues and lexical knowledge on the production of L2 idioms.  

        The above mentioned areas of conflict may be indicative of the need for further

research. Perhaps what makes this study different from other studies is the sex of the

participants, while most of the mentioned studies were conducted by male and female

learners at the same time, the participants of the present study were limited to male

learners.   
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Chapter Five: Conclusions and Implications

5.1. Introduction

This chapter presents the main findings obtained from the study and then

pedagogical implications, limitations and delimitations of the study, and finally

suggestions for further research will be provided. 

5.2. Summary of the findings

The present study was an attempt to answer the question of whether there are

significant differences among the effects of etymological elaboration, contextual

clues, and lexical knowledge on Iranian learners’ idiom comprehension and

production. 

The first research question sought to investigate which technique of teaching

idioms yields better results in improving learners’ idiom comprehension. The results

of the comprehension post test indicated that the group instructed through

etymological elaboration had the best performance, followed closely by the group

instructed through contextualization of idioms; the group receiving explicit

instruction of lexical elements had the lowest performance. However, the one-way

ANOVA procedure revealed that the differences among the performances of the three

groups were not statistically significant. In other words, different techniques of

instructing idioms had not significantly different effect on the learners’

comprehension of idioms.  

The second research question sought to investigate which method of

instructing idioms is the most conducive to the learners’ productive knowledge of

idioms. The results of the production post test showed that the group instructed

through etymological elaboration had the highest performance, followed closely by

the group instructed through contextualization of idioms; the group instructed

through explicit teaching of constituent lexicon of the idioms had the lowest

performance. The statistical analysis of the related data revealed that the difference

between the etymology group and lexical knowledge group was statistically
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significant. Nevertheless, the difference between etymology and contextualization

groups, and between contextualization and lexical knowledge groups were not

statistically significant. This means that using contextual clues or having lexical

knowledge did not have different effects on the production of idioms, but knowing

the origin of the idioms helped the learners to improve their production of idioms. 

Based on the results, it can be concluded that different techniques of

presentation, such as etymology elaboration, contextualization, and explicit

instruction of vocabulary, have no differential effects on the comprehension of L2

idioms. In addition, etymological information is more conducive to Iranian

intermediate learners' idiom production than two other techniques. Therefore, as

Zhang (2009) declares, etymological information has a positive effect on the

productive knowledge of target idioms. 

5.3. Pedagogical implications  

The results of this study may have some pedagogical implications. As it was

mentioned in the previous chapters, teaching and learning idioms play a crucial role

in acquiring a second or foreign language. So, it has received special attention

recently.  

The findings of the present study can have significant implications for many

teachers: first, rather than applying a single method in teaching idioms, they can use

multiple techniques in their idiom classes in order to enhance their students’

comprehension of idioms. As an example associating contextualized idioms with

their etymology can be more effective than decontextualized idioms. Secondly, by

knowing the advantages of etymological elaboration in productive knowledge of

idioms, teachers can use this strategy to improve students’ idiom production. 

The present research can also have implications for students in that instead of

the traditional rote learning of idioms, they can try a mixture of different techniques

in their own learning experiences. 

The finding of the present study can also have implications for syllabus and

textbook designers. They can provide idioms books which are more comprehensible
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for students through accompanying idioms by their etymology, short sentences as a

context as well as definitions of constituent parts of each idioms. The study showed

there are no differences among the effects of etymology, using context, or lexical

knowledge on idiom comprehension. Hence, syllabus designers can design syllabuses

for idiom courses based on each of these techniques according to students’ interests, 

level, gender, and culture.   

5.4. Limitations and delimitations

Several limitations and delimitations were involved in the present study. One

of the limitations of this study was that the participants were just randomly selected

only from an English institute. So, the generalizability of findings must be treated

more cautiously as a small sample of participants was included in the study. Another

limitation of the study was the sex of the participants who were limited to male

learners. As gender is an important variable in language learning, it can of course

affect idiom comprehension and production; hence, the results of the present study

may be different with female learners. 

Similarly, the cultural limitations and the participants’ level of proficiency, 

which was limited to intermediate, may be regarded as other limitations of the study.   

Finally, due to learners’ linguistic background as well as time limitations, the results

of the study must be cautiously interpreted. 

5.5. Suggestions for the further research

          The present study did not aim to investigate the age of the participants. as

learners in different age groups tend to be more eager to specific strategies in learning

idioms (for example in Cain and Knight (2009), very young learners were more

successful in inferring from context than adults), age can be an important

independent variable that has not been taken in to account in this study. Therefore, 

this study can be replicated with participants of different age levels. 

  As the present study examined the effect of etymology, context, and lexical

knowledge on the comprehension and production of different types of idioms, and the
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idiom type variable has not been considered in the present study, further research can

be carried out on specific types of idioms such as, transparent, opaque, 

decomposable, or non-decomposable. In the same vein, further research can be done

to compare the effect of these strategies on other areas of language such as

vocabulary in general, proverbs, collocation, and so on.  

The present study was carried out with intermediate male learners, and it can be

replicated with female learners at different levels of proficiency. 
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Appendices

Appendix A: Pretest 1

Ket Test of English Language Proficiency (KTELP)

     Choose the correct words.                 

1) Sam and Tim ……………………………….. the club last year. 
a) arrived                                   b) joined                                  c) came

2) Sam is learning the ……………………………… there and Tim plays in the
band. 

a) songs                                     b) guitar                                    c) rock

3) Last week the music club did a ………………………….. in the school hall. 
a) film                                        b) match                                    c) concert

4) Sam and Tim’s parents came to ………………………….. to them. 
a) watch                                    b) hear                                       c) listen

5) Sam and Tim didn’t …………………………. any mistakes and the music
sounded great. 

a) make                                      b) do                                          c) happen

6) The two friends left the city ………………………. In the morning. 
a) short                                       b) early                                    c) ready

7) When they ………………………… to the beach, they went for a swim. 
a) got                                          b) passed                                 c) arrived

8) Then Maria was tired, so she had a …………………………….. under a tree. 
a) pity                                          b) time                                     c) rest

9) Carlos went to a bar to ………………………………. Some sandwiches for
lunch. 

a) Pay                                           b) buy                                       c) learn

10. In the afternoon, they……………………………… volleyball with some  
       friends. 
a) worked                                    b) moved                                 c) played
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11. Her mother made her a big chocolate cake with lots of candles on the
……………….. 

a) Bottom                                     b) middle                                  c) top

12. Stella …………………….  Some friends to come to her house that evening. 
a) agreed                                      b) decided                                 c) invited

13. Her friends brought her some flowers and a ………………………card. 
a) pretty                                         b) best                                       c) happy

14. They talked together and ……………………….. a lot. 
a) laughed                                    b) preferred                               c) pleased

15. They had so much ………………………. Nobody wanted to go home. 
a) meal                                          b) fun                                          c) party

16. Jamie lives in a really small ………….village in the north of Scotland. 
a) single                                         b) tired                                       c) quiet
17. The two boys ………………………….. to go walking in the hills near

Jamie’s house. 
a) enjoy                                           b) love                                       c) feel

18. They usually spend the first …………………………… of each day climbing. 
a) part                                              b) group                                    c) break

19. They always …………… Lots of sandwiches because they get very hungry.  
a) put                                                b) post                                        c) pack

20. If it’s too …………………………… to go out, they play computer games
inside. 

a) busy                                               b) fine                                         c) wet      
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Appendix B: Pretest  

Write the figurative meaning of the bolded expressions in Persian.  

1. The prosecutor had an ace in the hole: an eyewitness. 

2. Bill was upset, and your making fun of his mishap just added fuel to the    

    fire. 

3. At the critical moment the watchman was asleep at the switch and only called the     

     fire department when it was too late. 

4. It's only a mile as the crow flies, but about three miles by this mountain road. 

5. I was nervous while waiting to testify, but once at bat I felt better. 

6. I'm afraid the two departments are working at cross purposes. 

7. Whenever she had a bad cold she acted as though she were at death's door. 

8. We've just moved in, and the office is still at sixes and sevens. 

9. The article criticized the new software, but the author had an ax to grind, as its   

     manufacturer had fired his son. 

10. Aunt Mary drives us all crazy with her instructions; she's an incurable    

      backseat driver. 

11. Counting on the price of IBM to rise sharply was betting on the       

       wrong horse.  

12. in There's been bad blood between the two families for years. 

13.  I've done all I can; now the ball's in your court. 

14. His refusal to accept my offer made it clear I'd have to bare my teeth. 

15. Here comes the boss? batten down the hatches. 

16. I went straight to my boss, bearding the lion. 

17. Politicians who favor the old single-tax idea are beating a dead horse. 

18. Now that she had a job, Patricia could bring home the bacon.        

19. Suspecting a leak to the press, the governor called his press secretary

      on  the carpet. 

20. I don't believe they have enough capital; I'm going to call their bluff. 
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21. He had a foolproof alibi so the police had to give him a clean bill of  health. 

22. Clear the decks? Here comes the coach. 

23. The 1990 election saw both of our senators bite the dust.

24. At the opera everyone was dressed to the nines. 

25. Management dangled the carrot of a possible raise before strikers, but  

     at the same time waved the stick of losing their pension benefits. 

26. Lets make sure the coast is clear before we set up this surprise party. 

27. As soon as the teacher turned her back, the boys cocked a snook at her. 

28. Despite the mishap Margaret was cool as a cucumber

29. He's been cracking the whip ever since he got his promotion. 

30. The concert was outdoors, but heavy security prevented anyone from   

      crashing the gate. 

31. We don't have time to go into that, so let's cut to the chase. 

32. Helen walks two miles every morning? That's her daily dozen.

33. I told him to get out and never darken my door again. 

34. There'll be the devil to pay if you let that dog out. 

35. Some dark horse may come along and win a Senate seat. 

36. Why be a dog in the manger? If you aren't going to use those tickets, let  

       someone else have them. 

37. We're just about down to the wire with this project. 

38. He dropped the ball, turning down their offer. 

39. If you ask any more personal questions, you'll end up with egg on your face. 

40. When the check bounced, he had to face the music. 

41. The company went bankrupt, but the following year it was restructured and  

       fell on its feet. 

42. Now the fat's in the fire? the boss arrived early and will see we haven't even  

      started work. 

43. I can't make a big donation this year, but I'm willing to feed the kitty  

      something. 

44. I'm sure he'll succeed? I can feel it in my bones. 
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45. What's got into Max today? Did he get up on the wrong side of bed?

46. The governor said he'd go to the mat for this bill. 

47. After the first few laps around the track he hit his stride. 

48. Her reasons for quitting don't hold water. 

49. Even after Paul won the scholarship he went on hiding his light under a bushel. 

50. Dean's in the doldrums for most of every winter. 

51. We're glad to hear Bob's in the pink again. 

52. Getting all three factions to the bargaining table would be a feather in his cap. 

53. That pneumonia was serious, but Charles is finally out of the woods. 

54. She's always passing the buck to her staff; it's time she accepted the blame  

       herself. 

55. Eric believes that buying a used car is buying a pig in a poke. 

56. Gail would take any job now, just to keep the wolf from the door. 

57. Some regard a royal divorce as a kiss of death to the monarchy. 

58. Don't worry about Sara's taking over that reporter's job she already knows the  

      ropes.

59. They had a handsome pension and lived like pigs in clover.

60. Jean moved out of the house, lock, stock, and barrel. 

61. Aunt Aggie's a little long in the tooth to be helping us move. 

62. You'd better check out all the costs before you buy a cellular phone

      look before you leap. 

63. He lost his shirt in the last recession.  

64. If you forgot your racket you can borrow one? don't make a mountain out  

     of a molehill.  

65. Julie finds Grandma, who is crabby, a millstone around her neck. 

66. Telephone companies are entering the market for Internet users with no  

      holds barred. 

67. Bringing up one irrelevant fact after another, he succeeded in muddying the   

       waters. 

68. After they paid off the creditors, they still had money to burn. 
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69. The two are neck and neck in developing a new operating system for the

       computer. 

70.  Now that all the bills are in, we've come to the moment of truth

       can we afford to live here or not?

71. Every cigarette you smoke is another nail in your coffin.

72. We only see our daughter once in a blue moon.

73. Bill's got too many irons in the fire to cope with moving this year. 

74. Weather permitting, the lifeguard spent all her days off at the beach, a real  

       busman's holiday. 

75. By teasing me about that article I wrote, he's trying to get my goat. 

76. Phyllis was a real goody two-shoes, tattling on her friends to the teacher. 

77. The stock market is headed south again. 

78. They're going great guns with those drawings. 

79. He'll never be able to run the business? he's always got his head in the clouds.  

80. After the first few laps around the track he hit his stride. 

81. He swallowed our excuse hook, line, and sinker.  

82. After that box-office bonanza, she's in the chips. 

83. Jean missed the boat on that club membership. 

84. She's always passing the buck to her staff; it's time she accepted the blame  

       herself. 

85. Mum's the word on tonight's surprise party.  

86. He's one of the wealthiest men in our neck of the woods.  

87. The first few months were difficult, but I think it's plain sailing from here on. 

88. The singers are always jockeying for position on stage. 

89. We've no idea how many tickets they sold; they play it close to their chests. 

90. He peppers his speeches with humor and wisecracks about his opponent,  

      clearly playing to the gallery. 

91. I was one of his research assistants, subject to his orders, but now that I'm  

      his department head the shoe is on the other foot.

92. If you think I’m the guilty person, you’re barking up the wrong tree.
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93. We found a great vacation spot, off the beaten track.  

94. Are you serious about moving back in or are you pulling my leg?

95. His partner had pulled the wool over his eyes for years by keeping the best  

      accounts for himself. 

96. Janet put a bug in her husband's ear about getting the children a dog for  

      Christmas

97. This physician is quick off the mark in trying the newest medications. 

98. An easygoing manager, he won't rock the boat unless it's absolutely  

      necessary. 

99. Don't be such a wet blanket? the carnival will be fun!

100. How can you take instructions from Tom? He's still wet behind the ears, 

      or Jane's not dry behind the ears yet. 
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Appendix C: List of the target idioms

1. Ace in the hole

2. At sixes and sevens

3. Asleep at the switch

4. As the crow flies

5. At bat

6. At cross purposes

7. At death's door

8. Add fuel to the fire

9. Ax to grind

10. Backseat driver

11. Back the wrong hors

12. Bad blood

13. Ball's in your court

14. Bare one's teeth

15. Bark up the wrong tree

16. Batten down the hatches

17. Beard the lion

18. Beat a dead horse  

19. Bite the dust

20. Bring home the bacon

21. Buck stops here

22. Busman's holiday

23. Buy a pig in a poke  

24. Call on the carpet  

25. Carrot and stick

26. Clean bill of health  

27. Clear the decks

28. Call someone's bluff
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29. Cool as a cucumber

30. Crack the whip  

31. Crash the gate  

32. Cut to the chase

33. Coast is clear

34. Cock a snook  

35. Dark horse  

36. Daily dozen  

37. Darken someone's door  

38. Devil to pay

39. Dog in the manger  

40. Down to the wire  

41. Dressed to the nines

42. Drop the ball  

43. Egg on one's face  

44. Face the music  

45. Feather in one's cap

46. Feel in one's bones  

47. Feed the kitty  

48. Fat is in the fire  

49. Fall on one's feet  

50. Get up on the wrong side of bed  

51. Go to the mat  

52. Go south  

53. Get someone's goat  

54. Goody two-shoes  

55. Great guns  

56. Head in the clouds

57. Hit one's stride  

58. Hold water  
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59. Hook, line, and sinker

60. Hide one's light under a bushel

61. In the pink  

62. In the doldrums

63. In the chips

64. Jockey for position  

65. Keep the wolf from the door  

66. Kiss of death  

67. Know the ropes  

68. like pigs in clover  

69. lock, stock, and barrel  

70. long in the tooth  

71. look before you leap  

72. lose one's shirt  

73. Make a mountain out of a molehill  

74. Millstone around one's neck

75. Miss the boat  

76. Money to burn  

77. Muddy the waters

78. Mum's the wood

79. Moment of truth

80. Nail in one's coffin

81. Neck and neck  

82. Neck of the woods  

83. No holds barred  

84.Off the beaten track

85.Once in a blue moon  

86.Out of the woods

87. Pig in a poke  

88. Plain sailing



- 57 -

89. Play cat and mouse  

90. Play it close to one's chest  

91. Play to the gallery  

92. Pull someone's leg  

93. Pull the wool over someone's eyes

94. Put a bug in someone's ear

95.Quick off the mark  

96. Rock the boat  

97. Shoe is on the other foot

98.Too many irons in the fire

99.Wet blanket  

100. Wet behind the ears  
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APPENDIX D: Samples of treatment

Session 2

Group: 1 (Etymology)

No observers or authorities are present; one can proceed

safely.

This expression may have originated among pirates and

smugglers who were referring to the absence of coast guards, 

or with regard to a coastal military invasion, but no citations

bear out these theories. By the late 1500s the term was used

purely figuratively. 

1.coast is clear

Thumb one's nose.

This expression was first recorded in 1791 and the precise

source of snook, here used in the sense of "a derisive gesture,"

has been lost. It is more widely used in Britain but is not

unknown in America. 

2. cock a snook  

Calm and composed, self-possessed.  

This idiom may be based on the fact that in hot weather the

inside of cucumbers remains cooler than the air. 

3. cool as a

cucumber

Behave in a domineering and demanding way toward one's

subordinates.

This expression, first recorded in 1647, alludes to drivers of

horse-drawn wagons who snapped their whips hard, producing

a loud cracking noise. Its figurative use dates from the late

1800s. 

4. crack the whip

  

Gain admittance, as to a party or concert, without being

invited or paying.

This term originally applied to persons getting through the

gate at sports events without buying tickets. By the 1920s it

was extended to being an uninvited guest at other gatherings

5. crash the gate  
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and had given rise to the noun gatecrasher for one who did so. 

[Early 1900s]

Get to the point, get on with it. 

This usage alludes to editing (cutting) film so as to get to the

exciting chase scene in a motion picture. [Slang; 1920s]

6. cut to the chase

Physical exercise. 

This term originally referred to a set of twelve specific

calisthenic exercises to be performed every day. They were

devised by a famous Yale University football coach, Walter

Camp (1859-1925), and came into general use in the early

1900s. Despite the physical fitness craze of the late 1900s, 

these exercises and their name are no longer taken literally, but

the term survives in a very general way. 

7. daily dozen

Come unwanted to someone's home. 

The verb darken here refers to casting one's shadow across the

threshold, a word that occasionally was substituted for door. 

As an imperative, the expression is associated with Victorian

melodrama, where someone (usually a young woman or man)

is thrown out of the parental home for some misdeed, but it is

actually much older. Benjamin Franklin used it in The

Busybody (1729): "I am afraid she would resent it so as never

to darken my doors again."

8. darken

someone's      

door

A little known, unexpectedly successful entrant.  

This metaphoric expression originally alluded to an unknown

horse winning a race and was so used in a novel by Benjamin

Disraeli (The Young Duke, 1831). It soon began to be

transferred to political candidates, among the first of whom

was James K. Polk. He won the 1844 Democratic Presidential

nomination on the eighth ballot and went on to win the

election.

9. dark horse
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Serious trouble resulting from some action.

This expression originally referred to trouble resulting from

making a bargain with the devil, but later was broadened to

apply to any sort of problem. 

10. devil to pay

One who prevents others from enjoying something despite

having no use for it. This expression alludes to Aesop's fable

about a snarling dog that prevents horses from eating fodder

that is unpalatable to the dog itself. [Mid-1500s]

11. dog in the

manger

To the last minute; to the very end.  

This term comes from horseracing, where it was long the

practice to stretch a wire across and above the track at the

finish line. It was extended to figurative use about 1900. 

12. down to the

wire

Make an error; miss an opportunity. 

This expression comes from sports where a player who fails

to catch a ball is charged with an error. Its use for more

general kinds of mistakes dates from about 1950. 

13. drop the ball

Look foolish or be embarrassed. 

This expression possibly alludes to dissatisfied audiences

pelting performers with raw eggs. [Colloquial; mid-1900s]

14. egg on one's

face

Confront unpleasantness, especially the consequences of one's

errors  

Most authorities believe it refers to a theater's pit orchestra, 

which an actor must face when he faces what can be a hostile

audience, but some hold it comes from the military, where a

formal dismissal in disgrace would be accompanied by band

music. [Second half of 1800s]

15. face the music
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Session 2

Group: 2 (contextualization)

1. Lets make sure the coast is clear before we set up this surprise party.  

2. As soon as the teacher turned her back, the boys cocked a snook at her. 

3. Despite the mishap Margaret was cool as a cucumber. 

4. He's been cracking the whip ever since he got his promotion. 

5. The concert was outdoors, but heavy security prevented anyone from crashing   

    the gate.  

6. We don't have time to go into that, so let's cut to the chase. 

7. Helen walks two miles every morning? That's her daily dozen.  

8. I told him to get out and never darken my door again. 

9. You never can tell? some dark horse may come along and win a Senate seat.  

10. There'll be the devil to pay if you let that dog out. 

11. Why be a dog in the manger? If you aren't going to use those tickets, let

someone else have them. 

12. We're just about down to the wire with this project

13. She really dropped the ball when she forgot to call back, 

or He dropped the ball, turning down their offer.  

14. If you ask any more personal questions, you'll end up with egg on your face.

15. When the check bounced, he had to face the music.
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Session 2

Group: 3 (Lexical knowledge)

No observers or authorities are present; one can
proceed safely.  

1. The coast is clear

Thumb one's nose. 2. cock a snook  

Calm and composed, self-possessed. 3. cool as a cucumber

Behave in a domineering and demanding way toward
one's subordinates.  

4. crack the whip

Gain admittance, as to a party or concert, without
being invited or without paying.  

5. crash the gate  

Get to the point, get on with it. 
  

6. cut to the chase

Physical exercise. 7. daily dozen

Come unwanted to someone's home. 8. darken someone's     
            door  

A little known, unexpectedly successful entrant. 9. dark horse  

Serious trouble resulting from some action. 
  

10. devil to pay

One who prevents others from enjoying something
despite having no use for it.  

11. dog in the manger

To the last minute; to the very end. 
For example, We're just about down to the wire with
this project

12. down to the wire

Make an error; miss an opportunity.  
  

13. drop the ball  

Look foolish or be embarrassed. 14. egg on one's face

Confront unpleasantness, especially the consequences
of one's errors  

15. face the music
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Appendix E: Post test 1 (comprehension)

Chose the correct meaning of the underlined expression.  

1. A shot rang out and another cowboy bite the dust.  

          a) Not doing once job                                 b) Suffer defeat or death     

          c) Come to someone's home                       d) act as a host

2. The old cemetery is about two miles west, as the crow flies; there are no

proper roads, though. 

        a) disorderly           b) everywhere      c) in a straight line      d) in a long distance

3. John earned a feather in his cap by getting an A in physics. 

         a) Something that contribute to one's death    b) Elaborately attired     

         c) A distinctive achievement                           d) fine clothes

4. Finally, I realized we had been at cross purposes.  

    a) Too many activities at once       b) With goals that conflict each other   

    c) Virtually the same                     c) indirectly

5. Stop pestering me with all your advice. Nobody likes a backseat driver. 

a) A person who interferes in affairs without having knowledge

b) A person who has hidden advantage or resource        

c) A person who is at a distance

d) A person who helps driver

6. I know I am going to fail this exam, I can feel it in my bones.

          a) Fail to predict                                        b) Having intuition about something  

          c) Showing extreme modesty                    d) Be sad or depressed
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7. Her reasons for quitting don't hold water.

          a) Be restored                                            b) Be in a steady pace   

          c) Be sound and valid                               d) Be wet

8. We have a small amount of money saved, hardly enough to keep the wolf

from the door.

     a) Go bankrupt                                          b) Expose someone's deception     

          c) Prevent starvation or financial ruin     d) Manage a household  

9. We had to move everything out of the house, lock, stock, and barrel.  

    a)  quickly                  b) entirely             c) rarely                     d) slowly                 

  

10.They waited until the coast was clear before loading the stolen goods in to

the van. 

     a) One can proceed safely                        b) In an uncertain situation     

     c) In a state of friendliness                       d) In a difficult situation

11.Batten down the hatches; congress is in session again. 

     a) Reveal ones thought                              b) Prepare for trouble       

     c) Waste efforts                                         d) remain alert and attentive

12.Bill is always at sixes and sevens when he is home by himself. 

      a) Confused and disorganized     b) depressed   c) grouchy         d) in danger

13. She's just joined the department, it'll take her to know the rope.

    a) Be informed about the details of a task   

    b) Recognize someone or something by appearance

    c) Be certain about what one want

    d) Know all the answers
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14. I've got to get to work if I'm going to bring home the bacon  

    a) Make happy                           b) provide the necessities of life     

    c) Give birth to something         d) get to the heart of a matter

     15. The politician kept cool as a cucumber throughout the interview. 

         a) crazy and foolish        b) curious      c) calm and self possessed   d) careless

    16. At the critical moment the watchman was asleep at the switch and only called

the fire department when it was too late.  

          a) inattentive                     b) secretive             c) very ill           d) angry  

    17. She really dropped the ball when she forgot to call back.  

        a) Become very pleased   b) look foolish  

        c) Miss an opportunity   d) show extreme modesty  

  

    18. Dean's in the doldrums for most of every winter.  

        a) very serious              b) depressed                c) active            d) composed

    19. If you think that, you're barking up the wrong tree altogether.  

        a) To make the wrong choice                b) to cut the wrong tree  

        c) d. something before the ending signal     d) to shift responsibility  

    

    20. Stop beating about the bush and tell us who won. 

       a) To do something before a deadline            b) To try very hard to do something

       c) To waste time                                        d) To have many ideas

    21. Please feed the kitty. Make a contribution to help sick children. 

       a) Interfere in the affairs                                   b) Over come difficulties  

       c) To contribute money to a pool                     d) Annoy or anger someone
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    22. Eric be lives that buying a used car is buying a pig in a poke. 

     a) Increase the price of something

     b) To buy something without looking inside first. 

     c) Something that contributes t   

     d) To buy something in any possible way     

    23. Every cigarette you smoke is another nail in your coffin. 

     a) A heavy burden         

     b) Something that helps to prepare for trouble

     c) Something that contributes to one's health  

     d) Something that hasten one's death  

    24. We found a great vacation spot, off the beaten track. 

        a) An unusual route or destination     b) of importance at this time  

        c) Without prompting                       d) Being the best occasion of a lifetime  

    25. Are you serious about moving back in or are you pulling my legs?

         a) Make someone speak                                       b) play a joke on

         c) Discontinue                                                      d) removes all support  

    26. Janet put a buy in her husband's ear about getting the children a dog for    

          Christmas. 

         a) Cause to be understood               b) discourage  

          c) Allow one to use                            d) Give someone a hint about something.   

    27. Talking about the new plant is a red herring to keep us from learning about   

           downsizing plans. 

        a) Something that draws attention away from a central issue. 

        b) Something that causes hostility  

        c) Something that is in good condition  
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        d) Something that causes embarrassment  

    28. Things are progressing well, please don't rock the boat. 

       a) Annoy someone                                       b) disturb a stable situation  

       c) Prepare to work                                       d) seek to discover something  

    29. How can you take instruction from tom? He's still wet behind the ear. 

       a) bored                b) angry                     c) inexperienced              d. excited  

    30. After everyone else has avoided making the decision, I will have to do it. The      

            buck stops here.

      a) I will take full responsibility

      b) I will be very friendly  

      c) I will explain every thing  

      d) I will stop irritation  
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Appendix F: Post test 2(production)

Fill in the blank with the proper idiomatic expression

one1. He is a .................................... if ever there was

2. There was no way that Liz could avoid responding. Now …………… (

3. I don't know why we should quarrel, there is no …………… between us. )     

4. You have been caught cheating, now you must ………………… )

5. Not only did the club refuse him, but it published a list of the rejected applicants?  

That's ……………………………….. )  

6. He recovered completely from his surgery and has been …………….... ever since.   

( )

7. The mayor's veto was the ……………..new law.   (

8. The actor is getting a little ……………………. To play romantic lead. )   

9. I can't loan you 200 $. I've just ………………….. at the race track.   ( )

10. Come on, don't ……………………. .It's not that important.     )  

11. When the patient got …………………., every one relaxed.   )

12. Don't be such a …………………….    ( )

13. I was so ill that I was at ……………………. )

14. If you don't get a good look at the engine of a used car before you buy it, you'll

wind up buying …………………………… )

15. After a few introductory comments, we …………..…and began negotiation. 

)

16. The prosecutor had an/a…………………, an eyewitness. ( )

17. Now the ……… The boss arrived early and will see we haven't even started

work. 

( )

18. What's in to max today? He has ………………. . ( )

19. Gail would take any job now, just to ………………. ( )
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20. I've got to get to work if I'm going to ……………………. ( )  

21. As soon as the teacher turned her back, the boys ……… at her. (

22. Dean's ………………… for most of every winter. ( )

23. When the check bounced, he had to ………………. ( )   

24. His partner has ………………. For years, by keeping the best accounts for

himself. ( )  

25. This physician is …………….. in trying the newest medications. ( )

26. Go! and never……………….. again. ( )  

27. The first few month were difficult, but think it's ……………… from here on. 

( )  

28. Don't be such a ………………., you will pass your exams success fully. ( )  

29. He's one of the wealthiest men in our ……………….. . ( )

30. After he paid off the creditor, he still had ………………. . ( )
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